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Abstract 

Utilizing a supervision model is essential for providing sound supervision to counselors in 

training. The psychotherapy, developmental, and process models of supervision create a 

foundation for approaching supervision established from research regarding the effectiveness of 

each approach. This paper will address each model of supervision and various strengths and 

areas of risk within the supervisory relationship, with a reflection on spiritual and biblical 

integration to provide a description of the relational clinical development model. 

 Keywords: supervision, model, development, process, psychotherapy, integration  
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Personal Supervision Model: Relational Clinical Development Model 

 Supervision should be founded on the development on the counselor-in-training (CIT) 

including a strong relationship built on trust and rapport. Within a biblical context, supervision 

can be described as discipleship to help a new counselor strengthen their clinical skills while also 

fostering awareness and understanding of their heart and approach to the counseling process. The 

personal supervision process of the writer will be discussed, including how it connects to various 

supervision models presented in the Bernard and Goodyear (2019) text to create the relational 

clinical development model.  

Foundational Theoretical Model 

 The author’s primary therapeutic model centers on humanistic theory, prioritizing the 

relationship between the counselor and client. Supervision from a humanistic perspective 

prioritizes the relationship between supervisor and supervisee to foster growth and awareness of 

self through presence, transparency, acceptance, and genuineness in the supervisory relationship 

(Callifronas & Nina, 2017; Miller & Sprang, 2017). Patterns of empathy and respect provide a 

sense of safety as CITs reflect on personal motivations, internal stressors, and resources available 

to promote resilience (Lonn & Haiyasoso, 2016). As supervisees experience this in the 

supervisory relationship, there is increased awareness of the benefits of this type of approach 

within their own counseling sessions (Bernard & Goodyear, 2019). 

 Unlike the psychodynamic perspective to supervision, the humanistic approach fosters a 

balanced sense of authority between the supervisor and supervisee. The psychodynamic 

perspective also has limited conflict due to similar thinking between both parties but may 

increase levels of stress due to the supervisor scrutinizing the CIT’s techniques. Unlike the 
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cognitive-behavioral approach, the person-centered supervision model is more fluid and relies on 

the supervisee to collaborate with the supervisor to determine additional approaches in session. 

 Using a foundational theoretical model should include awareness of the limitations of 

these approaches and assess the needs of the supervisee and the clients to whom they are 

providing services (Pearson, 2006). The humanistic perspective of supervision incorporates 

psychoeducation and the relationship between thoughts, feelings, and actions prioritized in 

cognitive-behavioral approaches to supervision. The educational approaches addressed in 

developmental models also may not be fully addressed in theoretical models as well as the 

progress evaluation found in process models of supervision. These factors stress the importance 

of approaching supervision with flexibility in incorporating alternative approaches to 

supervision. 

Developmental Approach 

 The developmental approach to supervision views the CIT as beginning the process of 

developing a personal identity and approach to counseling (Ogden & Sias, 2010). Identifying the 

developmental level of the CIT using assessments and reflective questions is important within 

supervision. Prioritizing an understanding of various cultural backgrounds and worldviews 

(Ogden & Sias, 2010) should also be incorporated in early phases of the developmental model, 

as CITs often have less cultural understanding and experience.  A strength-based approach 

encourages collaboration and growth to increase self-awareness through appropriate emotional 

connection (Lonn & Haiyasoso, 2016) reflective of the developmental stage of the CIT. This 

type of scaffolding encourages the CIT to incorporate prior training into new cases, building 

connections between interventions and case needs.  
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 New counselors often experience high levels of psychological stress and decreased 

personal wellness, with research suggesting that these do not naturally improve as they receive 

more training (Callendar & Lenz, 2018; Meany-Walen et al., 2016). These types of findings 

continue to stress the importance of incorporating wellness practices into the supervision process 

and reflecting on the benefits in the supervisee’s life. Wellness based supervision has been 

supported to increase scores on wellness assessments for CITs (Meany-Walen et al., 2016), with 

a strong relationship between supervisee and supervisor provides increased protection against 

burnout (Lonn & Haiyasoso, 2016). Self-care provides an important foundation for therapist 

functioning and effectiveness in the counseling relationship, and modeling and encouraging this 

to CITs is important within the supervisory relationship. 

 The integrated development model (IDM) to supervision incorporates four levels with 

three overarching concepts: self and other awareness, motivation, and autonomy. As supervisees 

become involved in the supervision process, there are assessments to identify level of 

functioning in these areas (Bernard & Goodyear, 2019), providing a type of structure to assess 

CITs and determining additional areas of needed training. This can also be a self-reflective 

process for the supervisee as they explore their approach to counseling and development during 

the supervision experience. The main challenge with the IDM relates to its focus on the early 

stages of counselor development, limiting its application to seasoned counselors. Alternative 

models provide guidelines for experienced counselors to engage in self-reflection and growth to 

prevent professional stagnation. Additional reflection on personal motivations for entering the 

counseling field as well as historical resiliency encourages counselors to develop protective 

barriers reducing the likelihood of burnout and vicarious trauma (Lonn & Haiyasoso, 2016). 
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Incorporating self-reflection in supervision can assist supervisees in increasing autonomy 

and working through discomfort when moving through developmental stages. The awareness of 

self creates additional boundaries between the emotional experience of the client and the 

supervisee. Wellness-based techniques are important at any supervision level but are likely most 

needed during level two when a CIT has increased empathy with reduced focus on the self. As 

mentioned by Bernard & Goodyear (2019), this level is often the most turbulent and fluctuating, 

creating higher levels of internal stress. Supervisee self-awareness is important for a supervisor, 

as their own experiences can provide additional insight to the experience of CITs. It is an ethical 

duty of the supervisor to be aware of the developmental level of the CIT and how this directly 

influences the therapeutic relationship with clients as well as intrapersonal stress and awareness 

(Meany-Walen et al., 2016) to reduce the risk of countertransference and burnout. 

Supervision Process Model 

 The discrimination model of supervision provides a helpful foundation for a supervisory 

approach, as it focuses on multiple skills and supervisory roles in response to those skills. This 

model is specific to a situation, allowing for flexibility depending on the need of the supervisee 

(Bernard & Goodyear, 2019). Within a teaching role, a supervisor can encourage a CIT to 

practice mindfulness to reflect on emotional experiences within the therapy setting (Lonn & 

Haiyasoso, 2016) to foster additional protection from burnout and secondary trauma (Miller & 

Sprang, 2017). In addition, learning additional techniques to build rapport, foster appropriate 

processing of a difficult event and making meaning of the experience, and integrate varying parts 

of an individual’s identity can encourage growth and self-reflection. The counselor role can 

provide some emotional support and reflection (Bernard & Goodyear, 2019) as CITs develop 

insight into how their own experiences influence the therapeutic relationship. Training in 
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navigating challenging boundaries are important, because the supervisor cannot be the CITs 

counselor, but should also find a balance of fostering self-awareness and reflection. Self-

monitoring of personal need may require additional support, so a supervisor should assist a CIT 

in developing a support system for personal reflection. The systems model provides a similar 

approach to supervision as a person-centered discrimination model, with additional focus on the 

organization (Bernard & Goodyear, 2019).  

 Collaboration during supervision encourages a CIT to explore problems and solutions 

through an experiential learning process (Callifronas & Nina, 2017). This fosters comfort in 

challenging topics, increasing patterns of autonomy in developing counselors (Miller & Sprang, 

2017). In this later stage of supervision, CITs become more confident in their clinical skills and 

use the supervisor as a sounding board for approaches. Movement into this stage should be 

specifically acknowledged to help the CIT recognize their own development, confidence, and 

autonomy. Using video recordings or transcripts of therapeutic interactions can provide 

additional awareness of self as the supervisee evaluates their own techniques and approaches and 

provides the supervisor with direct observation of the supervisee’s body language and other 

nonverbals that may be influencing the session (Bernard & Goodyear, 2019). 

Biblical Worldview 

 A worldview is founded on a group of beliefs about humans and the world, providing 

information on what is good or bad, what exists and how things work, and what it means to be 

human (Bufford, 2007). These shape expectations of the world and influence all areas of 

functioning, creating an extensive network of belief that often cause conflict internally and 

within relationships. This dept of influence suggest numerous implications throughout the 

counseling process and personal life of the supervisees. Understanding the spiritual perspective 
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of a CIT’s worldview provides additional opportunities for insight into how this may affect the 

supervisory or counseling relationship (Lonn & Haiyasoso, 2016; Ogden & Sias, 2010). This can 

be particularly important for a supervisee with a different religious background than the client, or 

a supervisee that has stepped away from a religion being practiced by the client. Burnout and 

vicarious trauma can develop through competing personal values, reduced through fostering 

emotional separation from the client’s value system. 

 It is a supervisor’s responsibility to be aware of one’s worldview, to consciously inform 

the approach and perspective of a case (Bufford, 2007). Speaking the truth in love (Ephesians 

4:15, New International Version [NIV]) and providing correction with grace, humility, and 

gentleness (Ephesians 4: 29-32, NIV) should be prioritized within a humanistic approach to 

relationship supervision. Encouraging the supervisee to connect with spiritual practices as a form 

of self-care can also provide additional support and comfort when emotional challenges arise 

(Bufford, 2007). Spiritual self-care is considered an effective buffer for burnout, highlighting the 

importance of addressing this within the supervisory relationship (Hardiman & Simmonds, 

2013).  

The concept of God being active and personal is common within a Christian worldview 

and formulates expectations of the involvement of God in personal experiences and events in the 

world (Bufford, 2007). Prayer can be an effective intervention within the supervisory 

relationship when it has been discussed and agreed upon in the informed consent process. In 

addition, the words of a counselor can be evaluated through stewardship and respect of others, as 

requested by God (1 Peter 4:10-12, NIV; Matthew 25:35-40, NIV). These types of practices do 

not have to be specifically Christian and can be incorporated through other mindfulness 

techniques connecting with something larger than the individual.  
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Personal Reflection 

 This model has been most apparent during this supervision course as Nicole practices 

with masters-level counseling students. There have often been moments of education while 

discussing assessments and techniques, and collaboration while discussing current clients being 

served and best practices for their needs. At the end of the role-playing activity, Nicole observes 

as the triad provides feedback to each other’s process, providing the supervisees the time to 

reflect and share their experiences prior to deferring to the perceived expertise of the supervisor. 

Nicole has also provided some counseling support as a supervisee navigates challenging 

interpersonal dynamics and encouraged additional follow-up with her current counselor. 

Supervisors should assist supervisees in recognizing their own limitations for empathy and how 

to monitor this throughout his or her professional experience. Nicole has also provided additional 

psychoeducation resources targeting automatic thoughts and acceptance of emotions and uses 

open-ended discussion to explore ways these could be applied in therapy sessions. 

Conclusion 

 Ultimately, it is important for a supervisor to be prepared to utilize multiple styles and 

therapeutic tools to address the needs of the supervisee and their clients, while ethically 

operating within their professional scope of practice. This type of flexibility is preferred in a 

supervisor, but there must also be a solid foundation to the supervisory approach. The humanistic 

approach, integrated development, and the discrimination process model serve as the primary 

approaches to the relational clinical development model. This model prioritizes the relationship 

between supervisor and CIT to encourage emotional development and awareness in the CIT to 

improve confidence in applying therapeutic techniques in their own sessions. There is additional 

focus on the role of the supervisor as teacher, counselor, and consultant as the supervisee moves 
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through stages of development and determine his or her own unique counseling approach. The 

role of the supervisor is flexible but within their own scope of practice to provide theoretically 

and ethically sound clinical supervision. 

 

 

 

  



PERSONAL SUPERVISION MODEL  11 

References 

Bernard, J. & Goodyear, R. (2019). Fundamentals of clinical supervision (6th ed.). The Merrill 

Counseling Group. 

Bufford, R. (2007). Philosophical foundations for clinical supervision within a Christian 

worldview. Journal of Psychology and Christianity, 26(4), 293-297. 

https://capsinternational.net/downloads/jpc/JPC%2026-4.pdf 

Callender, K., & Lenz, S. (2018). Implications for wellness-based supervision and professional 

quality of life. Journal of Counseling & Development, 96, 436-448. 

https://doi.org/10.1002/jcad.12225 

Callifronas, M., & Nina, E. (2017). A common approach for clinical supervision in 

psychotherapy and medicine: The person centered and experiential model. Journal of 

Psychology and Psychotherapy, 7(6), 332-349. https://doi.org/10.4172/2161-

0487.1000332 

Hardiman, P., & Simmonds, J. (2013). Spiritual well-being, burnout, and trauma in counsellors 

and psychotherapists. Mental Health, Religion, & Culture, 16(1), 1044-1055. 

https://doi.org/10.1080/13674676.2012.732560 

Lonn, M., & Haiyasoso, M (2016). Helping counselors “stay in their chair”: Addressing 

vicarious trauma in supervision. Vistas, Article 90. 

https://www.counseling.org/docs/default-

source/vistas/article_90_2016.pdf?sfvrsn=cbe2482c_4 

Meany-Walen, K., Davis-Gage, D., & Lindo, N. (2016). The impact of wellness-focused 

supervision on mental health counseling practicum students. Journal of Counseling & 

Development, 94(4), 464-472. https://doi.org/10.1002/jcad.12105 

https://capsinternational.net/downloads/jpc/JPC%2026-4.pdf
https://doi.org/10.1002/jcad.12225
https://doi.org/10.4172/2161-0487.1000332
https://doi.org/10.4172/2161-0487.1000332
https://doi.org/10.1080/13674676.2012.732560
https://www.counseling.org/docs/default-source/vistas/article_90_2016.pdf?sfvrsn=cbe2482c_4
https://www.counseling.org/docs/default-source/vistas/article_90_2016.pdf?sfvrsn=cbe2482c_4
https://doi.org/10.1002/jcad.12105


PERSONAL SUPERVISION MODEL  12 

Miller, B., & Sprang, G. (2017). A components-based practice and supervision model for 

reducing compassion fatigue by affecting clinician experience. Traumatology, 23(2), 153-

164. https://doi.org/10.1037/trm0000058 

Ogden, K., & Sias, S. (2010). An integrative spiritual development model of supervision for 

counselors-in-training. Ideas and Research You Can Use, Article 44. 

http://counselingoutfitters.com/vistas/vistas10/Article_44.pdf 

Pearson, Q. (2006). Psychotherapy-driven supervision: integrating counseling theories into role-

based supervision. Journal of Mental Health Counseling, 28(3), 241-252. 

https://doi.org/10.17744/mehc.28.3.be1106w7yg3wvt1w 

 

https://doi.org/10.1037/trm0000058
http://counselingoutfitters.com/vistas/vistas10/Article_44.pdf
https://doi.org/10.17744/mehc.28.3.be1106w7yg3wvt1w

